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                     The transition from adolescence to a forty hour a week, tax paying member 
of society can be for some, chaotic and overwhelming. According to Peterson, Long, & 
Billups, (1999, p. 34) a recent study examined eighth graders who are either misinformed 
or not informed before they select their highschool freshman year courses. The 
investigation found that: 
              One, students do not posses clarity of their interests, abilities, values, and talents.   
              The other effect is that students acquire only a vague or superficial  
              understanding of the high school curriculum; thus, students do not posses the  
              fundamental components that would enable them to formulate clear and  
              appropriate career aspirations, which serve as a focal point for educational  
              decision-making.  
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                      Though transition clearly can be a challenging process for teens, it is 
doubly hard for teens labeled as at-risk. Many definitions exist which attempt to paint a 
clear picture of at-risk youth. Mclaughlin and Vacha (1992) define at-risk youth as, “ 
students who are either at risk of failing to graduate or at risk for developing emotional 
and or behavioral problems…” Added to this definition are youth who have been labeled 
at-risk due to among other things, the diagnosis, of a disability, such as a learning 
Disability or Add or ADHD (p. 25). 
                       “Many potential barriers to career development exist for youth with 
disabilities. Un-like their non-disabled peers they may not have the same amount or kind 
of pre-vocational or work experience and preparation in the work environment,” (Chubon 
1985; Dahl, 1982; Conger, 1999, p 13).  
                       The following study examined career aspirations of at risk youth who live 
in a rural area and attend an alternative school in Wisconsin. Originally thirty students 
were to take a thirty- item survey entitled Career Aspirations Survey. However, due to 
unforeseen delays in permission slips being sent home to parents and signed and returned, 
only five students completed the Career Aspirations Survey. Consequently, the results of 
the survey were not statistically significant and yielded no concrete scientific data as to 
the career aspirations of at risk youth. The surveys were valuable for educational 
purposes in that the surveys provided a glimpse into the career aspirations of at-risk 
youth.    
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                                                       Chapter I                                                             
 
                                                    Introduction 
 
    We live in a society that is expanding rapidly. Technology and other new inventions 
seem to arrive almost daily. As the baby-boomers begin to retire their cohort are leaving 
behind open spaces in the job market. New spaces in the job market are waiting to be 
filled by a new generation of trained, motivated, and skilled workers. However as 
literature and studies seem to suggest, those expected to be the workers of tomorrow, 
seemed ill equipped to face the challenges of today’s modern work force.  
     The workers of tomorrow are more specifically, today’s teenagers. Recent researchers   
stated that, “high school students are in a critical stage of making educational and 
vocational decision- they must decide whether to enter the work force immediately after 
high school or further their educational training,” (Wei-Ching, Hitchcock, & Calvert, 
1998, p. 161). Clearly teenagers in high school often times must make some tough 
decisions regarding their vocational futures. In addition to this, what makes this transition 
even more difficult for some teenagers is the label of at-risk. Serna and Smith (1995, p. 
142), paint a dismal picture of these young adults when they said, “ the numbers of youth 
who are at risk in schools and communities present a national crisis because many 
students, both with and without disabilities, are becoming non-productive citizens in our  
society.”    The increasing number of at-risk youth in America have captured the attention 
of educators, the media, as well as the President of the United States who in 1998, signed                                
The Reauthorization of the Higher Education Act to, “ help recruit at-risk youth for 
college,” (Dervaries, 199, p. 8). 
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      Researchers have long hypothesized that a myriad of factors can affect at-risk 
teenagers career aspirations. Among these factors are parental support, and socio-
economic status. One theory by Super, postulates that there are, “ five vocational life 
stages,” (Santrock, 1996, p. 426). Teenagers, who pass through the various vocational life 
stages, may be in effect molding their personal vocational futures in either a negative or a 
positive way.   
                                            Definition of Terms 
        For the purpose of this study at –risk youth will be defined as, youth between the 
ages of twelve and seventeen, of any nationality, race, or religious affiliation, who 
through external events such as: poverty, homelessness, lack of familial support, lack of 
education, or disability, are more prone to at-risk behavior such as truancy, poor 
vocational futures or criminal activity. In addition for the purpose of this research, the 
Self Concept Theory of Dennis Super, will be referred to, because of the fact that Super 
asserts that career development begins during adolescence. 
                                            Statement of The Problem   
       The purpose of this study was to investigate the various persons that influence at-risk 
students career choices as well as to understand what at-risk teenagers think about their 
future vocational goals. In this study five students from a rural Charter School in  
Wisconsin participated in a research study. The students ranged in ages from 16 to 20. 
There was one female and five males in the study. Every student who participated in the  
study was doing so because of being labeled at-risk by the courts or area school districts. 
Students had one class period to answer a thirty question survey which asked students to  
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answer questions based on a five point Likert scale about their career aspirations as well 
as student’s perceived influences on their career aspirations. 
                                 
                                         Controlled Limitations of Scope  
        Due to the small number of participants in this study, the results are statistically 
insignificant and cannot be applied in any way to the general or local population.  
Though the data was collected in Wisconsin at a rural Charter School, this data, again due 
to it’s statistical insignificance, cannot be applied or attributed as reflecting the teens that 
attend the rural Charter School, or teen’s vocational aspirations that reside in the state of 
Wisconsin.         
        Though the results are in no way statistically significant, the responses of the teens 
are a valuable tool for educational purposes in that, the five participants labeled as at-risk 
provide a glimpse into their career aspirations as well as provide a glimpse as to how 
much their parents or guardians influence the teens career aspirations 
       Additional questions answered as a result of this investigation are: Do at-risk 
teenagers have career aspirations?, Do parents or parental figures have an influence on 
their child’s vocational aspirations?  Do at-risk teenagers think college is important to 
fulfill their career goals?  
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                                                         Chapter II 
 
 
                 Review of The Literature: Defining At-Risk Youth 
                 
           One at-risk youth who called herself Lonely Girl, was recently profiled in an 
adolescent journal called, The Community Circle of Caring Journal. The teenager had 
already been incarcerated once in her life, but confidently discussed her future career 
aspirations with the interviewer: 
        Lonely Girl has ambitions to go to Pima Community College and pursue a major in   
        criminal justice, she wants to become a juvenile corrections officer, “cause I’ve seen   
        this side of it and I want to live the other side of it cause I know what the youths are  
        going through and I like others learning from my mistakes and past experiences.                
        Sadly, the author of the journal article who had previously interviewed “Lonely  
        Girl,” followed up with the girl and discovered that, “ Lonely Girl never got a  
        chance to go to apply to college, or consider her vocational future. Despite a  
        mother’s love, and a reasonable goal, Lonely Girl is incarcerated once again for a    
        very serious crime ( Yellin, Quinn, & Hoffman, 1998, p 7-8). 
    Tragically there are many teenagers across the nation just like Lonely Girl, who despite 
the best of intentions and strongest of will powers still continues to fall through the 
cracks and brandish the label of youth at-risk.   
               The issues surrounding at-risk youth are important ones. Important because 
preparing at risk youth for future employment is so vital, vital because these youth 
represent America’s future work force. Not preparing America’s work force for the future  
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has serious implications, especially considering the dire predictions already looming over 
the vocational futures of at-risk youth. For example, According to labor force statistics 
from the 1999 United States Population Survey, “ about 2.5 million 16 to 24 year old 
were unemployed in July 1999, (on-line, 1999). 
         Gerald Adams echoes the dire predictions for at-risk youth by stating, “ …there can 
be little doubt that a sizeable portion of adolescents are at risk for psychopathology, poor 
adjustment, reduced school success, un-employability, and much more.”  (Adams, 1999, 
p. 7). 
         In her book At-Risk Youth, Shirley Wells discusses the futures of such at-risk 
youth, and their lives especially their vocational destinies look bleak.   
                The economic burden of dropouts is felt in increased taxes to support welfare  
                programs, fight crime, and maintain special programs, as well as lost revenue  
                through lack of taxes generated by these former students who may not be  
                working or who may be working in lower paying occupations.”…”These youth  
                are less likely to move up the socio-economic ladder or participate in the  
                decision making process of government, Dropouts generate considerably less  
                income over their lifetimes than do graduates, (Wells, 1990, p. 2).   
        Though Well’s describes the implications that at-risk youth, particularly those who 
do not finish high school may have on our nations future, the challenge by educators and 
other professionals remains in defining and identifying who youth at risk are and where 
they come from.  Authors Serna and Smith state in a recent journal article that: 
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          The term at-risk was first used by the National Commission on Excellence in  
          Education (1983) in their report, A Nation At-Risk: The Imperative for Educational  
         Reform. Students to be considered at risk are youths whose potential for success in  
         school, home, and communities is limited. These limitations are due to specific  
         ecological, social, and psychological problems. Behaviorally, these youths exhibit  
         their problems through suicide, school drop out, juvenile delinquency, teenage  
         pregnancy, behavior problems associated with child abuse, and health problems due  
         to sexually transmitted diseases (including AIDS), (1995, p.142).  
             Since the National Commission on Excellence in Education’s attempt to define 
at-risk youth nearly twenty years ago, a myriad of new and more complex definitions 
have been introduced by authors, educators, social workers, and psychologists.      
Attempting to apply a definition to the words at-risk youth is not a simple task. It is not a 
simple task, because different people have different views on what exactly constitutes 
“at-risk youth.” For example, the authors, Brendtro, Brokenleg, and Bockern, in their 
book, Reclaiming Youth At-Risk: Our Hope for The Future, wrote the following 
regarding at-risk youth: “ The concept of “at-risk” although very broad , avoids blaming 
the child and points our attention toward the environmental hazards which need to be 
addressed,” (1990, p.2).  Bendrito, Brokenleg, and Bockern's conceptualization of at-risk 
youth points the finger away from the teen as being the sole causal factor of any internal 
or external upheaval and points the finger at external causes. 
             According to Sharon S. Redick’s and Ann Vail’s report, Motivating Youth At-
Risk, “ Youth can be at risk for a variety of reasons. Youth are at risk because of the  
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environment in which they live, grow, and learn. They are at risk because of their own 
behaviors whether those behaviors are reflected towards themselves or others. Some 
youth are at risk because of individual characteristics which impact how others view 
them or influences how they view themselves,” (1992, p. 2).  Redick and Vail refer to 
some of the things that may influence youth at risk as environmental descriptors. This 
idea of an external locus of control rather than an internal locus of control having an 
impact on at-risks youth’s behaviors mirrors Bendrito, Brokenleg, and Bockern's 
definition as mentioned before.  
            Redick and Vail, (1991, p. 2-3) cited the following environmental factors that 
may influence youth at risk; “ poverty, stress, homelessness, abuse and neglect, academic 
disadvantages, and dysfunctional families.” In addition Rossi in his book Schools and 
Students At-Risk echoes the aforementioned authors sentiments with the following view 
that use of  : 
         the adjective at-risk is troubling because it has almost become standard practice in   
         the field to refer entire groups of children (e.g., black or Hispanic children) as at  
         risk populations, implying that these children are somehow inherently at-risk; rather            
         children are put at-risk by external disadvantages. For this reason, we use the  
         phrase, “ children or (youth) at –risk to refer to individuals who are subject to one  
         or more risk providing conditions or circumstances. If these conditions were to be  
         eliminated or their effects were to be significantly reduced, the children in question  
         would no longer properly be termed at-risk., (Rossi, 1994 p. xiii-xiv).  
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        A study by Van Den Huevel, 1986 as cited by Baur, Sapp, & Johnson, (2000, p. 41), 
states that, “ state statutes and school districts often have narrow guidelines for 
identifying students who are in need of school and community services. For example, 
some state statutes define children as at-risk if they are dropouts, truant, school-age 
parents, or adjudicated delinquents, and one or more years behind their age or grade 
levels in basic skills or credits leading to graduation.” 
        The United States Congress has also cited at-risk youth as an area of concern on the 
national level as well. In fact Congress created an institute called The National Institute 
on the Education of At-Risk Students to, “ carry out a coordinated and comprehensive 
program of research and development for improving the education of students placed at 
risk for educational failure” (on-line, 1998). According to the United States Congress a 
person may be labeled “at-risk” if the person, “ because of limited English proficiency, 
poverty, race, geographic location, or economic disadvantage-faces a greater risk of low 
educational achievement or reduced academic expectations,” (on-line, 1998).  
       According to Tindall 1988, as cited in Michelle Naylor’s article, “ Retaining At-risk 
Students in Career and Vocational Education: 
        The Wisconsin Department of Public Instruction’s definition of the term “at-risk” is  
        one of the most comprehensive. It lists 14 factors that place students in serious  
        jeopardy of dropping out, including the following: being one or more years behind  
        their grade level in reading or math (in grades 9-12) or three or more credits behind  
        their age/grade level in credits earned toward graduation (in grades 9-12);  being  
        chronically truant; being a school age parent; having a history of personal and /or  
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        family drug and alcohol abuse; having parents who have low expectations for their  
        child’s success or who place little value on education; being a victim of physical,  
        sexual, or emotional abuse, experiencing a family trauma such as death or divorce;  
       being economically, culturally, or educationally disadvantaged; and coming from a  
       family with a history of drop outs. Additional risk factor include low intelligence test  
       scores, low self-concept and social maturity, feelings of alienation, and certain types  
       of handicaps and limiting conditions (1989, p. 1). 
                                                  Conclusion      
              For the purpose of this study, At-risk youth will be defined using a combination 
of the before mentioned authors definitions. At- risk youth are defined by this study, as, 
youth, between the ages of 12 and 17, of any nationality, race, or religious affiliation, 
who through external events such as poverty, homelessness, lack of familial support, lack 
of education, disability, are more prone to at-risk behavior such as truancy, poor 
vocational futures, or criminal activity. 
                In the following section, teenager’s vocational developments will be discussed 
with a concentration on Dennis Super’s Career Development Theory. In addition, the 
influence parents may or may not have on their teenagers vocational development will 
also be addressed.   
  
                     Teenagers Vocational Development and Impact of Parents 
 
According to the 1992 compilation, Monitoring The Future, “ Nearly 76.8 % (of 
teenagers) thought that in the future it was, " extremely important to find steady work, 
(Bachman, Johnston, & O'Malley, 1992, p. 38). However, the study further stated that, “  
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21.3% of respondents reported having, "no paid job in the last three months, while 9.8 % 
of the respondents reported never having a paying job. In contrast, 56.1% of the 
respondents reported at the time of the survey as having a paid job,"   (Bachman, 
Johnston, & O'Malley, 1992, p.173). 
         The compilation, Monitoring The Future, are the results of a nationwide survey of 
teens in high school. The finished report, "is the latest in a series which presents 
statistical results from a national survey of young people entitled Monitoring the Future: 
A Continuing Study of the LifeStyles and Values of Youth. Each year, the study surveys 
a large sample of high school seniors, located in approximately 130 schools nationwide," 
(Bachman, Johnston, & O'Malley, 1992, p. V). 
          The results from the Monitoring The Future Survey have strong implications for 
the nations youth because, " the completion of high school represents the jumping off 
point from which youth and young people diverge into widely differing social 
environments, including college, business firms, military service, and homemaking,” 
Bachman, Johnston, & O'Malley, 1992, p.2).  Survey has strong implications for the 
vocational outlook of today's teenagers, because 31.1 % of students who reported that 
they don't work or have never worked represents a lot of teenagers ill prepared for the 
work force. Ill-prepared, when one considers according to Santrock, 1996 p. 471,  
           For adolescents bound for higher education and a professional degree, the    
           educational system providers ladders from school to a career. Most youth, though,  
           step off the educational ladder before reaching the level of a professional career.  
           Often they are on their own in search of work. 
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 Field and Hoffman (1998, p. 37) comment on the often times overwhelming transitions 
that teenagers are faced with throughout adolescence: 
       Although the transition process is on-going from birth to death, individuals often  
       experience some of the most frequent and intense transitions of their lives during  
       adolescence. Adolescence, well recognized as a tumultuous life stage during which  
       rapid change occurs, is marked by heightened self-awareness, and independence,  
       exploratory behavior (sometimes carrying high risks), increased ability to think  
       abstractly and control impulses and greater concerns for vocational issues.  
              Career development is not a finite process. Instead career development is a 
comprehensive process, one that transcends a persons’ high school career and continues 
throughout the duration of their life. “ Career Development is a process that will last a 
lifetime. It does not begin at the magical age of sixteen or eighteen when students are 
asked to make career choices and end with one final and lasting decision,” (Chew, 1995, 
p. 1). 
           Career development as defined by Chew (1995, p. 78) is: 
                A life long process of developing beliefs and values, skills, and aptitudes,  
                interests, personality characteristics, and knowledge of the world of work..  
                Career development is an important dimension of human development. It spans  
                one’s entire life and concern the whole person. The process involve’s a  
                person’s past, present, and future work roles. It is linked to a person’s self- 
                concept, family life, and all aspects of one’s environment.      
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    There are in general, three theories of vocational development that may be applied to 
all adolescents. These theories are according to Santrock, “Ginzberg’s Developmental 
Theory, Super’s Self Concept Theory, and Holland’s Personality Type Theory,” (1996, p. 
461).  
             For the purpose of this study, Donald Super’s Self Concept Theory will be 
addressed because Super postulates that, “ it is during adolescence that individuals first 
construct a career self-concept, “ ( Santrock, 1996, p. 462).  
    According to Zunker as cited by Grant and Jackson: 
         Based on the developmental approaches to career choice like that of Super, the  
         career exploration stage of career development begins for most people with the  
         middle school years and lasts for several years until the individual begins to narrow  
         his/her choices leading to a career decision and implementation. During this stage  
         students are discovering their likes and dislikes, their capacities, abilities, skills,  
         personality characteristics, etc. This self-assessment then leads, theoretically, to  
         appropriate decisions regarding career choices. Appropriateness is basically  
         determined by goodness of fit with knowledge of specific job choices within the  
         world of work and self assessment,” (1994, p. 231).     
     In addition, Super as cited by Morningstar (1997, p. 307) stated that, “ In fact, Super’s 
life span theory of career development indicates that career awareness and exploration 
begin in early life and continue until the mid 30’s. According to Super, adolescence 
should be spent focusing on maximizing career exploration rather then preparation for a  
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specific occupation. His theory stresses the need for planned exploration, experience, and 
evaluated trials in order to develop career maturity and planfullness.”  
One of the ways in which the cohort of twelve to eighteen year olds can engage in as 
Super refers to, “ planned exploration, experience, and evaluated trials,” (1997, p. 307) is 
through the active participation and influence of teen’s parents or guardians on their 
vocational development.  Gaining vocational goals or experience through a job is one 
way a high school student can prepare him or herself for the world of work. Another 
factor that should be considered when thinking about students, specifically at-risk 
students career choices is the impact if any that at risk teenagers parents or parental 
figures have on their vocational development and career aspirations.  
     “A sizeable proportion of economically disadvantaged, but able, students might not be 
able to realize their potential during their school years and beyond, due, in part, to the 
complexity of factors associated with their home environment,” ( Lee, 1999, p. 172). It 
may hold true then that for some adolescents who grow up in an atmosphere where one or 
more parent does not work, or where an adolescent’s vocational future is not nourished or 
encouraged but ignored, then that adolescent may face a bleak and unfruitful vocational 
future at best.  
        According to Maccoby (1992) as cited in Gerard and Buehler (1999, p. 344), 
“scholars generally agree that much of children’s socialization takes place in the context 
of the family, for it is through the family that the developing child is afforded the 
opportunities and experiences necessary to acquire the fundamental skills, behaviors, 
values, and knowledge that enable him or her to engage in successful social  
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relationships.” One area where an adolescent will be expected one day to form 
“successful social relationships” is in the workplace.  
      Lee and Ekstrom (1987) as sighted in Grant and Jackson state that: 
        …even though all students face career decisions, students in the general curriculum  
        track with the least focus for after school plans and students who are disadvantaged  
        because of their social class and/or minority status had the least contact with  
        counselors. This imbalance is further exasperated since the families of these students  
        are likely to have lower levels of educational achievement, less access to work  
        experiences, less general exposure, and are thus less likely to have the information  
        to assist their children (1996, p. 230).   
   
 
                                            Conclusion 
   This study will investigate the effect that parents do or do not have on their teen’s 
vocational futures will be addressed by asking teenagers who attend the rural charter 
school questions regarding their parents work habits, and work attitude. 
     In the following section, charter schools in Wisconsin will be examined. In addition, 
the philosophy and structure of the Charter School accessed for this study will be 
explained.  
 
                               An Overview of Charter Schools in Wisconsin 
 
             E.D Hirsch, JR, in his book, The Schools We Need, and Why We Don’t Have 
Them, stated that one of the premises of Charter Schools is that they are places, “ Which  
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give parents and teachers the power to change their own individual schools, so long as 
their students are trained to high standards of skill and knowledge,” (p. 237). Hirsch 
asserts that integral characteristics of any Charter school should be to train the students in 
what he writes are, “ high standards of skill and knowledge,” (p. 237). The Wisconsin 
Public School System also shares Hirsch’s assessment that students in it’s Charter 
schools be held to these same criteria as Hirsch describes.  
            The September 29th through October 6th, 2000 edition of Wisconsin Department 
of Public Instructions on-line weekly news-letter explains some of the history 
surrounding the implementation of Charter Schools in Wisconsin: 
                At the end of last year’s school term, the state had 63 charter schools and an  
                additional 25 schools are expected to open this fall. This compared with just  
                four charter schools in the state in the 1994-1995 school year. Wisconsin’s  
                chartering legislation was adopted in 1993 and authorized ten experimental  
                schools. The limit on the number of charter schools was lifted in 1995.    
  
       In Wisconsin, it is the Wisconsin Department of Education that sets the specific 
criteria that determines the process by which Charter Schools in Wisconsin are created. 
According to The Wisconsin Department of Education on-line: 
                Wisconsin’s charter school discretionary grant program encourages innovation  
                in school organization and instruction. Charter schools are accountable in three  
                major areas: student performance, fiscal management, and adherence to their  
                contracts and the charter school law. Failure in any one of these areas may lead  
                to revocation of the charter. They are exempt from most state requirements  
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                 regarding K-12 education but are not exempt from federal laws governing  
                education or civil rights policies or from local school board policies unless  
                negotiated in the district contract. They are free to be creative in setting up their  
                governance and administrative structures. A charter school cannot discriminate  
                on the basis of a person’s sex, race, religion, national origin, ancestry,  
                pregnancy, marital or parental status, sexual orientation, or physical, mental,  
                emotional or learning disability. The charter contract must describe how the  
                school will achieve a racial and ethnic balance among its pupils that reflects the  
                school districts population. 
 
                In addition the Wisconsin Department of Public Instruction sets the following 
criterion for those who chose to pursue application for a charter, “ teachers must be 
licensed by the DPI, Charter Schools must participate in the Wisconsin Student 
Assessment System, and in the annual school performance report produced by DPI, 
students must be counted for membership by their local school district,” (on-line) 
According to John Benson, State Superintendent of Schools, “ Charter schools provide 
choices for parents and teachers within the public school system…they are intended to 
meet the diverse needs of communities and improve academic success through 
strengthened accountability. Additionally, they serve as a catalyst for overall change in 
public education,” (on-line). 
    The Charter School accessed for this study is located in a rural Wisconsin community.  
The Charter school faces a unique challenge in that the curriculum, the instructors, and 
the student need to work together to meet each individual student’s need while upholding  
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and maintaining the criterion set forth for all charter schools by the Wisconsin 
Department of Public Instruction. Through personal communication with the researcher, 
the charter school director explained the method which the Charter school uses when 
working with a wide variety of teenagers with various needs:  
            All courses offer a variety of resources that include but are not limited to high  
            school level texts and materials, selected in consultation with subject area  
            specialists. Authentic resources from businesses and industry also provide  
            important information for our students. Students may also receive credit through  
            cooperative vocational training, original research, as well as authentic activities.  
            Students attempt credit activities through alternative, authentic approaches to the  
            traditional highs school curriculum. Each class is evaluated to assure relationships  
            with the state standards. In order to receive any credit a student must complete all  
            work with the passing grade of 80% or better. The academic standards of the  
           alternative school are the same as a traditional high school, but the structure  
          provides some advantages for students who have not been able to get on track in  
          another setting. First, students are given the responsibility for the number of credits  
          they earn. Credit is earned meaning work must meet completed standards met prior  
          to award. Students may generally work at their own pace on most coursework at  
          the school but some traditional class work approaches will be used. Secondly, one  
          on one help is available to each student throughout the day. Teachers check work  
          in progress and work with students to clarify material and correct mistakes. Finally,  
          flexible scheduling is available for student’s whose basic needs conflict with  
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          schooling. 
          Students are referred to the charter school for many reasons: they may have  
          dropped out of school and need flexible hours to earn their diploma, or, they may      
          be a few credits short of graduation at the start of the school year. They may be  
          pregnant or teen parents who need more flexible, supportive environment for one  
          or two semesters to succeed academically. Or they may be referred because of  
          behavioral, or truancy problems that are interfering with their academic success.  
          Whatever the reason, students in the charter school come from all socioeconomic  
          and intellectual backgrounds. The common denominator is that they are not  
          succeeding in the traditional setting. For many students the charter school setting  
          offers a time out period with the added benefit of allowing the learning process to  
          take hold. The students earn credits and continue on the road to adult life. The  
          charter school is a school with an alternative approach to meet students’ needs. 
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                                                       Chapter III 
 
                                                     Methodology 
 
                The intent of this study was to identify a group of at-risk youth, and investigate 
how their parent(s) or parental figure(s) may influence the at-risk youth’s career choices 
and goals. In addition the study also intended to gain insight into at-risk youth’s career 
goals in general. In this study the subjects were five high school students from a rural 
charter school. The subjects ranged in age from sixteen to twenty. Each student who 
participated in the study had been identified by area school district and courts as being at-
risk. The survey was given to the students on the last day of the school year. Two of the 
participants in the study were under the age of eighteen. Consent was granted by the two 
participants parents who were at the school, and consent forms allowing the two student’s 
to take place in the study were signed by the parents. The participants of this study were 
given an hour to answer a thirty-item questionnaire based on a five point Likert scale. 
The questionnaire was entitled, Career Aspirations Survey. The survey asked youth to 
answer questions regarding their career goals as well as students’ perceived influences 
regarding their career aspirations.  
 
 
Procedures:  
 
The focus of the research were high school aged youth at risk. A rural charter school was 
selected. The Director of the charter school was contacted in order to obtain permission. 
The study was reviewed by the Board of Education and permission was granted based on 
assurances of parental permission and maintenance of confidentiality.  
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Students were informed of the research project and provided with permission slips to be 
signed by parents and returned prior to participation in the study. No permission slips 
were returned.  
 
The researcher contacted the charter school director repeatedly over a three-month period 
yet no permission slips were returned. 
 
The researcher contacted the charter school on the last day of the school year. The 
researcher was able to identify five students. Two of the students were under the age of 
eighteen while the remaining three were over the age of eighteen. The two student’s who 
were under the age of eighteen had their parent’s at the school the day of the study. 
Permission was obtained in writing, for the two students under the age of eighteen to 
participate in the study. (Please refer to Appendix B and C for copies of the consent 
forms) The three students over the age were asked by the researcher to participate in the 
study. Each student consented and participated. Surveys were distributed to the students 
and have been reported in chapter four.  
 
Population and Subjects 
 
   In this study subjects were five high school students four male and one female who 
ranged in age from sixteen to twenty and attended a rural Charter School in Wisconsin.  
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According the director of the Charter School the school, “ has been created to provide 
remediation, vocational awareness, improve basic skills, and academic achievements for    
students at-risk of dropping out of school. The goal of the program is to help students 
who, for a variety of reasons, are not succeeding in the conventional high school setting. 
The program provides daytime alternative school services.” Each student was referred to 
the Charter School either through the court system, school district, or County Human 
Services after being labeled at risk for truancy.  
   The Charter School serves a diverse population of students who have a wide range of 
academic strengths and weaknesses. Two of the teens that were surveyed for this study 
stated that as young children they were diagnosed with various learning disabilities. 
According to The Wisconsin department of Public Instruction report entitled, Federal 
IDEA Unduplicated Child Count for Wisconsin Comparison With The Prior Year Ages 
3-21, as of December 1st, 1999, there were, “ 51, 193 teenagers identified with learning 
disabilities in Wisconsin school districts,” (on-line, 1999).  This is a five percent increase 
from a year ago.  
  
Methods for Gathering Data/Instrumentation 
     Data was gathered over a five-month period beginning in February 2000 and ending in 
June of 2000. Study participants were asked to complete a thirty-item survey entitled 
Career Aspirations survey. Participants were also asked demographic questions regarding 
grade in school, age and sex.. The data for this study was gathered at a rural charter 
school in Wisconsin. The survey consisted of thirty questions, and students were asked to                               
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base their responses on a five point Likert scale. The Likert scale ranged from one to five, 
with one being, strongly disagree, two being Disagree, three being, Un-decided, four                                      
being, Agree, and five being strongly Agree. Survey questions were generated by the 
researcher upon review of the literature in the area of at-risk teenagers career aspirations. 
The first fifteen items of the survey ask the respondents questions regarding their own 
personal career choices and questions regarding career preparedness. The last fifteen 
questions of the survey ask respondents to answer questions regarding their parent(s) or 
guardian(s) job habits. The first fifteen questions of the survey were designed in order to 
gain insight into at-risk teenagers personal career choices, career preparedness and 
readiness. The last fifteen questions of the survey were designed to gain awareness of 
parent(s) or guardian(s) influence on at-risk teenagers career choices and plans. Please 
refer to Appendix A, in order to review a copy of the research instrument used in this 
study.   
 
Analysis of Data- Accuracy Precautions 
Data analysis was made difficult due to the low number of respondents. Of the twenty 
five to thirty respondents originally projected to take part in the study only five 
participants responded. Therefore the data gathered cannot be applied to or used to make 
judgments or predictions on the general population. The information that was gathered in 
this study can only be analyzed qualitatively and in no way can be considered a reflection 
of the greater population.  
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Strengths and Weaknesses of the Methodology 
There are several strengths of this study that make the information gathered valuable and 
thought provoking. First the youth that did participate were very enthusiastic when 
completing the surveys as well as quite candid in their responses. Some of the study 
participants went above and beyond, by commenting in writing on some of the questions 
on the Career Aspirations Survey.  
   The second significant strength of this study is that the information gathered from the 
youth at risk is not only timely but also important. For example, according to (Schug & 
Western, 1991, 1), “ as of the late 1980’s Wisconsin’s young people were not being 
prepared well academically in work related skills for workforce preparation.” 
     Along with strengths, this study also possessed many weaknesses. As before 
mentioned perhaps one of the greatest limitations associated with the study is that 
because of the small number of study participants the data collected is statistically 
insignificant. Therefore the study can only paint a small picture or a very narrow view of 
career aspirations of youth at risk. Second, no generalization of data is possible. Future 
data collection on a more widespread national scale would be helpful to determine the 
career aspirations of at risk youth in general.  
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                                              Chapter IV                                                             
                                                 Results 
 
 
Brief statement of the Plan of the Study and the Procedures: 
 
        The plan of this study was to investigate the various persons that may have an effect 
on at risk youth’s career choices. In addition the study also attempted to answer some of 
the following research questions: Do at risk teenagers have career aspirations? Do parents 
or parental figures have any influence on at-risk teenagers career aspirations. In order to 
answer the research questions five at-risk students who attend a rural Charter school in 
Wisconsin, participated in this study by completing a thirty-item questionnaire, entitled, 
Career aspirations survey. The survey asked the youths questions regarding their career 
choices, and their parents or guardians work habits and on-the job happiness. The results 
though not statistically significant, provide some support for continued research in this 
area. 
Evidence that Supports or Fails to Support Hypothesis and Questions: 
 The participants in this study were allotted an hour by the researcher to complete the 
thirty item questionnaire. The participants answered the following questions:  
Question number one asked participants to respond to the question, I known what 
I want to do with my life. Of the youth surveyed three strongly agreed or agreed that they 
know what they wanted to do with their lives while two youth remained un-decided.  
Question number two asked participants to respond to the statement the career 
choice that I have chosen is easily obtainable. All but one youth agreed or strongly agreed  
 
                                                                                                                                               
                                                                                                                               25 
that their chosen career choice was easily obtainable, the remaining youth was un-        
decided.  
Questionnaire item number three asked participants to respond to the statement, I 
have spoken with someone who already has a job in the field that I am interested in.  Four 
youth agreed or strongly agreed that they had spoken with someone who already has a 
job in their field of interest while one youth remained un-decided.  
Question number five stated, I have researched my career choice. Three youth 
reported that they had researched their career choice while two youth reported that they 
had not.  
Question number six stated, I think that at this point in my life it is important to 
think about a future career. Four of the youth agreed or strongly agreed that at this point 
in their lives it is important to think about future careers while one youth disagreed.  
Question number seven stated, I have many ideas about what career I want. Three 
of the youths reported that they strongly agreed or agreed that they have many ideas 
about what careers they want, while two youth remained un-decided.  
Question number eight stated, a part-time job is important. Three of the youth 
agreed or strongly agreed that a part time job is important, while one youth remained un-
decided and another youth disagreed.  
Question number nine stated, I think it’s ok not to know what to do with my 
future. Three youth strongly agreed or agreed that it is not ok not to know what to do with 
their futures, while two youth disagreed with the statement.  
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Question number ten stated, I have no idea what occupation I want to pursue. 
Four of the youth responded that they strongly disagreed or disagreed with the statement 
that they had no idea what occupation they wanted to pursue while one youth agreed.  
Question number eleven stated, I plan to attend college. Three of the youth 
reported that they strongly agreed or agreed that they wanted to attend college, while two 
youth remained un-decided.  
Question number twelve stated, I don’t think college is important. Three of the 
youth strongly disagreed or disagreed to the statement, while one youth remained un-
decided, and one youth agreed to the statement. 
Question number thirteen stated, I would like to learn more about career options. 
Two of the youth agreed that they would like to learn about career options, while two 
youth responded that they were un-decided and one youth disagreed.  
Question number fourteen stated, I would like to attend career exploration 
workshops. Four of the youth agreed that they would like to attend a career exploration 
workshop while one youth remained un-decided.  
Question number fifteen stated, I think a lot about my future and possible career 
options. According to the respondents three agreed or strongly agreed that they think a lot 
about their future or career options, while one youth said that they were un-decided, and 
one youth disagreed.  
Survey item number sixteen stated, My father or father figure has a full time job. 
Of the five youth, four strongly agreed or agreed that their father figure or father had a 
full time job, while one youth disagreed. 
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 Survey item number seventeen stated, My mother or mother figure has a full time 
job. All of the five youth agreed or strongly agreed that their mother or mother figure has 
a full time job.  
Survey item number eighteen stated, My parent(s) or guardian (s) has/have made 
it clear to me that a career is important. All of the youth agreed or strongly agreed that 
their parents or guardians have made it clear to them that a career is important.  
Survey item number nineteen stated, My father or father figure seems to like his 
job. Four of the youth strongly agreed or agreed that their father or father figure seemed 
to like his job while one youth disagreed.  
Survey item number twenty stated, My mother or mother figure seems to like her 
job. Four of the youth strongly agreed or agreed that their mother or mother figure 
seemed to like their job while one youth remained un-decided.  
Survey item number twenty-one stated, My parents or guardians talk to me about 
different career options. Three of the youth strongly agreed or agreed that their parents or 
guardians talk to them about different career options while two youth disagreed.  
Survey item twenty-two stated, My father or father figure often complains about 
his job. Three youth disagreed with the statement that their father or father figure often 
complains about his job, while one youth was un-decided, and one youth agreed.  
Survey item number twenty-three stated, My mother or mother figure often 
complains about her job. Four of the youth disagreed with the statement that their mother 
or mother figure often complains about their job while one youth, strongly agreed.  
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Survey item number twenty-four stated, My father or father figure graduated from 
college. Two of the youth strongly agreed that their father or father figure graduated from 
college while three youth strongly disagreed or disagreed.  
Survey item number twenty-five stated, My mother or mother figure graduated 
from college. Three of the youth strongly disagreed that their mother or mother figure 
graduated from college while two youth strongly agreed or agreed.  
Survey item number twenty-six stated, My father or father figure works forty or 
more hours a week. Four of the youth strongly agreed or agreed that their father or father 
figure worked forty or more hours a week, one youth disagreed.  
Survey item number twenty-seven stated, My mother or mother figure works forty 
or more hours a week. Four of the youth strongly agreed or agreed that their mother or 
mother figure worked forty or more hours a week while one youth was un-decided.  
Survey item number twenty-eight stated, My father or father figure is a hard 
worker.   According to the youth, three strongly agreed or agreed that their father or 
father figure was a hard worker and one youth was un-decided.  
Survey item number twenty-nine stated, my mother or mother figure is hard 
worker. Five of the youth agreed or strongly agreed that their mother or mother figure is a 
hard worker.  
Survey item number thirty stated, My parents or guardians have a strong work 
ethic. All of the youth agreed or strongly agreed that their parents or guardians have a 
strong work ethic.   
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Unanticipated Findings 
         An interesting and un-anticipated finding was that the majority of the youth 
surveyed did seem to be thinking about their vocational futures. For example, four of the 
youth strongly agreed or agreed that they would like to attend career exploration 
workshops, while only one youth disagreed. In addition, three youth strongly agreed or 
agreed that they think often about their future and career options. The responses of the 
youths in the survey seem to refute the depressing futures already projected for them. The 
teenagers involved in this study seem to be taking some ownership and responsibility for 
their futures by thinking about and preparing for their future careers. In addition 
according to Loughead and Shu-Hui, “ A recent survey indicated that at-risk individuals 
viewed themselves as highly in need of career development services,” (1995, 24.) 
         Another interesting as well as encouraging finding in this study is that three of the 
youth strongly disagreed or disagreed with the statement that, I don’t think college is 
Important. This is encouraging because according to recent research findings (Trusty, 
Colvin, & Morag, 1999, p. 359) 
        The earnings gap between young adults in The United States who have college  
        degrees and those who have not is widened steadily since the 1970’s…In light of the  
        above trends, it seems that social and economic stakes have risen for adolescents.  
        That is for students who demonstrate some educational promise, the consequences  
        of not obtaining a college degree are likely to be greater than in the past. 
   The goal of this study was to investigate the career aspirations of some local at risk 
youth career aspirations. Students at a local alternative school in rural Wisconsin were  
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asked to participate in this study by filling out a thirty-item survey entitled Career 
Aspiration Survey. The target number of participants for the survey was thirty however 
due to uncontrollable and unforeseen extraneous variables, only five youth responded to 
the survey. As a consequence of the low number of respondents the data is statistically 
insignificant. The data cannot be applied in any sense other than to encourage others not 
to make the same mistakes when gathering research data.  The data is still important 
because it does provide a small amount of knowledge regarding at risk youth’s career 
aspirations.  
 
 
Summary of Findings: 
     Though the results are not statistically significant it appears based on the five 
respondents answers that parents or guardians have an influence on the at-risk youth’s 
career aspirations. For example one survey question asked the youth if, the youth’s 
parents or guardians had made it clear to them that a career is important. All of the youth 
agreed or strongly agreed with the statement. Coupled with this when the youth were 
asked if their father or father figure was a hard worker, four of the youth strongly agreed 
or agreed with the statement. Five of the youth strongly agreed or agreed that their 
mother figure or mother was a hard worker. Finally, all of the youth strongly agreed or 
agreed that their parents or parental figures have a strong work ethic.  The data collected 
seems to report the research findings that parents have one of the strongest influences on 
their child’s career aspirations. According to Trusty, Colvin, and Morag (1999, 361), “  
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researchers have consistently found that parent behaviors are related to adolescents’ 
educational achievement”.  What is not supported by this study are the research 
questions, Do at risk youth have career aspirations? 
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                                                    Chapter V 
                                   Discussion and Recommendations         
 
       This study had a number of limitations. One such limitation occurred when some of 
the participants in this study reported difficulty reading the surveys and reported 
difficulty understanding some of the survey questions. For example one respondent did 
not know what the term “work ethic” meant, and claimed that she/he had never heard the 
term before. Another respondent disclosed to the researcher that she/he had a learning 
disability. Based on the researchers observations, the respondent appeared to rush 
through the survey, as well as appeared to struggle while reading the survey questions.  
In retrospect it seems fairly obvious in that as research has suggested many at risk youth 
in general have some kind of learning disability. In fact several of the youth in this study 
disclosed to the examiner that they had the diagnosis of a learning disability. In the 
future, it would be helpful if a pilot study were conducted to determine the validity and 
reliability of the test instrument and to tailor the instrument to the population the survey 
was intended to measure. 
       Another limitation of this study was that none of the variables examined achieved 
significance, due to the low number of respondents. In the future it would be prudent for 
the researcher to set a timeline with the participants in order to ensure a greater response 
rate. Though this study contained limitations that make it impossible to produce any type 
of statistically meaningful data, the subject matter none-the-less remains timely as well as 
compelling, especially to professionals in the field of Vocational Rehabilitation.           
      Traditionally, Vocational Rehabilitation as a discipline has been known more for 
working with persons with disabilities, kids in crisis. The field of vocational  
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rehabilitation is not a new one. In fact it is an old and respected one, according to Thomas 
(1994): 
       Vocational Evaluation and assessment continues to play an important role in people’s  
       lives. The need by high school and college students, injured workers, rehabilitation  
       and human services clientele, displaced homemakers, and workers, and job changers  
       over the life-span, for information to use in making vocational and career choices is  
       universal. Meaningful career decision-making requires knowledge about self and the  
       world of work to ensure accurate planning, preparation, and job match. Information         
       is empowering, and vocational evaluation provides the resources needed to make this  
       process a reality (115).  
    Although the discipline of vocational rehabilitation may not traditionally be associated 
with youth at risk in a school setting, the current numbers of youth at risk in the country 
make a compelling case for the presence of vocational rehabilitation counselors in a 
school setting. For example, “ at-risk student’s make up 40% of the under eighteen age 
group in this country and the numbers are expected to increase over the next decade,” 
(Natriello, McDill, & Dallas, 1990, Worrel, 1997, p. 47).      
         One way in which vocational rehabilitation professionals might make a much 
needed impact on youth at risk programs is through the presence of a vocational 
rehabilitation counselor in high schools. The mere presence of a vocational rehabilitation 
counselor in schools would not only be a benefit to youth at risk but to all students as 
well. Traditionally, it was the role of the school guidance counselor to provide vocational 
or college preparatory information to the students. Today the role of a guidance counselor  
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has increased immensely. Today’s guidance counselors are overburdened with the 
additional responsibilities of not only preparing a teen with information for their after 
graduation futures but with such serious and time consuming issues as: mental health 
issues like suicide and depression, teenage pregnancy, family issues, drug and alcohol 
abuse, eating disorders, and violence in schools. According to a recent Newsweek expose 
on at-risk youth and schools a school therapist, Madeline Levine was quoted as saying, “ 
We know how to help troubled children. Yet we don’t put the resources into meeting 
their psychological needs. We pay for computers in the classrooms but not counselors in 
their schools,” (Newsweek, May 10, 1999, 43). 
Guidance counselors in schools today are overburdened with increasingly serious and 
complicated issues. Guidance counselors plates are full enough without adding the extra 
weight of preparing students for their vocational lives after high school. “The school 
counselor and members of the pupil services team are in the unique position to develop 
and introduce effective programs to meet the needs of at-risk youth,” ( Bauer, Sapp, and 
Johnson, 2000, p.50).  
        It seems logical that a vocational rehabilitation professional such as a vocational 
rehabilitation counselor present as a permanent faculty member in a high school is an 
obvious choice. Who better to help an at-risk youth or other student learn about their own 
vocational strengths and weaknesses and post-high school options, then a professional 
trained and schooled in vocational placement, and counseling? 
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The presence of vocational rehabilitation counselors in high schools would accomplish 
many things, among the possible objectives of a vocational rehabilitation counselor 
involved with an at-risk youth population in a high school are: 
1.) Prepare students to realistically consider vocational and options. 
2.) Based on Individuals skills and needs, assist the students in post-high school 
planning, whether it be full time work, four year college, or technical school. 
3.) Educate youth about job and market trends in their state and nation wide.  
4.) Educate and ensure youth are proficient in job keeping and seeking skills such 
as resume writing, and interviewing.  
5.) Perform vocational evaluations in real life work settings, or job shadowing 
opportunities to assess individual students strengths, needs, and on the job 
capabilities.        
            Though these are only suggestions, further research needs to be conducted 
regarding the feasibility of vocational rehabilitation professionals becoming part of at risk 
student’s vocational lives in the classroom. In addition, research needs to investigate 
further the career aspirations of at-risk youth as well as the influences that at-risk youth’s 
parents or guardians have on their vocational futures.  
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                                                                                                                          Appendix A 
 
                                    Career Aspirations Survey 
 
A. Age_________ 
B. Male or Female (Circle one) 
C. Grade in School____________   
 
Scale          1                         2                     3                       4                        5 
             Strongly             Disagree        Un-Decided       Agree             Strongly           
             Disagree                                                                                       Agree 
 
1. I know what I want to do with my life 
1                        2                           3                        4                       5 
2. The career choice that I have chosen is easily obtainable 
1                       2                           3                        4                       5 
3. I have spoken with someone who already has a job in the field that I am 
interested in 
1                       2                           3                        4                        5      
4. I have researched my career choice. 
1                       2                           3                        4                         5 
                                                                                                                                               
5. Finishing school is important to achieve my career choice. 
1                       2                           3                        4                         5 
6. I think that at this point in my life it is important to think about a future 
career 
1                   2                             3                          4                               5 
7. I have many ideas about what career I want 
1                  2                              3                           4                              5 
8. A part-time job is important 
1                  2                             3                            4                              5 
9. I think it’s ok not to know what to do with my future 
1                  2                             3                           4                               5 
10. I have no idea what occupation I want to pursue 
1                  2                             3                           4                                5 
11. I plan to attend college 
1                  2                             3                           4                                 5 
12. I don’t think college is important 
1                  2                             3                           4                                 5 
13. I would like to learn more about career options 
1                  2                             3                           4                                 5 
14. I would like to attend career exploration workshops. 
1                  2                             3                           4                                  5 
15. I think a lot about my future and possible career options. 
1                  2                             3                            4                                  5 
                                                                                                                                               
16. My father or father figure has a full time job 
1                  2                             3                            4                                  5 
17. My mother or mother figure has a full time job. 
1                   2                             3                               4                                   5 
18. My parent(s) and or guardian(s) has/have made it clear to me that a career is 
important. 
1                   2                              3                              4                                    5 
19. My father or father figure seems to like his job. 
1                   2                              3                               4                                    5 
20. My mother or mother figure seems to like her job. 
1                   2                               3                               4                                    5 
21. My parents or guardians talk to me about different career options. 
1                   2                               3                                4                                   5 
22. My father or father figure often complains about his job. 
1                   2                               3                                 4                                  5 
23. My mother or mother figure often complains about her job. 
1                   2                              3                                   4                                 5 
24. My father or father figure graduated from college. 
1                   2                              3                                    4                                 5 
25. My mother or mother figure graduated from college. 
1                    2                              3                                   4                                  5 
26. My father or father figure works forty or more hours a week. 
1                    2                              3                                    4                                 5 
                                                                                                                                               
27. My mother or mother figure works forty or more hours a week. 
1                    2                              3                                    4                                   5 
28. My father or father figure is a hard worker. 
1                    2                               3                                    4                           5 
29. My mother or mother figure is a hard worker. 
1                    2                                3                                   4                            5 
30. My parents or guardians have a strong work ethic. 
1                    2                                 3                                  4                              5 
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                                                                                                  Appendix B 
 
Dear parent or Guardian, 
       Your child’s class has an opportunity to take part in a study about at-risk teenagers 
career aspirations. The director of the charter school has fully approved this project. I am 
asking for your permission for your child to be included in this study. 
       A thirty question survey will be conducted, preceded by a brief description of the 
survey. The survey will include a variety of questions regarding your child’s vocational 
goals, as well as questions about parental influence on your child’s career aspirations. 
Each child will be asked to respond to each question using a five point Likert scale, 
which ranges from strongly disagree to strongly agree. 
         Your child’s participation in this study is strictly voluntary and anonymous. Your 
child will not be asked to write his/her name on the survey, nor any other identifiers. 
Your child has the right to refuse participation in this study at any time. Your child’s 
right to refuse participation in this study will be respected with no coercion or prejudice. 
          Questions or concerns about this study should be addressed first to the researcher 
or the research advisor and second to Dr. Ted Knous, Chair, UW-Stout Institutional 
Review Board of The Protection of Human Subjects in Research, 11HH, UW-Stout, 
Menomonie, WI 54751, phone (715) 232-1126. 
 
                                                                                            Sincerely, 
                                                                                            Jennifer Schmidt-King 
 
I _____________________________, do______ do not_______ (check one) agree to 
allow my child_________________________ to participate in this study about at-risk 
children’s career aspirations.  
Signature________________________________ Date___________ 
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                                                                                                     Appendix C 
 
I understand that by returning the/this questionnaire, I am giving my informed consent as 
a participating volunteer in this study. I understand the basic nature of the study and agree 
that any potential risks are exceedingly small. I also understand the potential benefits that 
might be realized from the successful completion of this study. I am aware that the 
information is being sought in a specific manner so that no identifiers are needed and so 
that confidentiality is guaranteed. I realize that I have the right to refuse to participate and 
that my right to withdraw from participation at any time during the study will be 
respected with no coercion or prejudice.  
         Questions or concerns regarding about participation in this research study or 
subsequent complaints should be addressed first to the researcher or research advisor and 
second to Dr. Ted Knous, Chair, UW-Stout Institutional Review Board for The 
Protection of Human Subjects in Research, 11HH, UW-Stout, Menomonie, WI 54751, 
phone (715) 232-1126 
 
Participants Signature                                                                      Date 
 
 
